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Abstract. Bullying cases in the last few decades are global issues that 

have not been resolved. Research on bullying still needs to be done to find 

novelty. This article used bibliometric analyses to analyze specific 

psychology and social science bullying research and find out the factors 

and forms of relational bullying based on online data on web science. The 

method focused on the Scopus database and was analyzed through scoping 

reviews and bibliometric analysis with several publications per year for the 

last ten years (2013–2022). Relational bullying used NVivo 12 Plus 

qualitative data analysis software (QDSA) with several publications from 

2015–2022. The findings showed that bullying publications continue to 

increase yearly from 2016 to 2022 and are still a global issue. The United 

States and the United Kingdom are the top two countries that contribute the 

most publications. VOSviewer bibliometric analysis found eight clusters 

due to network visualization, overlay, and density of related themes, and a 

research gap, interest in relational bullying for future research. The 

originality of this research lies in relational bullying and its supporting 

factors.  

1 Introduction 

Bullying in several countries currently shows an alarming condition where one in five 

children engages in it (1,2). Some European countries make bullying incidents one of the 

indicators of school performance. Experts believe that schools that allow bullying will 

cause mental health problems in both perpetrators and victims in the future, such as anxiety, 

depression, addictive substance use [3,4], child delinquency, and aggressive behavior [5]. 

Bullying behavior becomes a public health problem affecting mental and psychosocial 

health. Bullying is an act of physical and relational aggression in which a person negatively 

influences not only the victim and perpetrator but also others around him, such as teachers, 

parents, peers, and others [6]. Bullying is a social problem worldwide [7, 8] including in 

Indonesia. (9) stated that Indonesia is included in the emergency category of bullying, and 

almost every school engages in verbal and mental or psychological bullying. 
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 According to the National Centre for Educational Statistics [2016], a significant 

proportion of students, specifically 20.8%, reported bullying. The meta-analysis study 

showed that the prevalence of bullying behavior in Europe was 70.4%, and in the United 

States and the UK was 11.1%. The remaining 18.5% occurred in other countries [Australia 

and Canada] (10). Meanwhile, the prevalence of bullying behavior in Indonesia reached 

40% [10], which occupies the highest number in ASEAN [11]. According to the 

International Centre for Research on Women (ICRW), most Indonesian children, or 84%, 

encounter violence within the school setting. The presented data reveals a disconcerting 

figure, given that educational institutions are intended to serve as hubs for knowledge 

acquisition. Consequently, this situation poses a significant detriment to the realm of 

education. 

 According to a study by [12], the Indonesian Child Protection Commission (KPAI) 

reported 161 instances in education in 2018. Of these cases, 36 (22.4%) involved child 

victims of violence and bullying, while 41 (25.5%) were children acting as perpetrators. 

According to [13], the Indonesian Child Protection Commission (KPAI) for education 

reported that bullying continue to be the prevailing transgression against children's rights 

within the education system in early 2019. Bullying cases in the school environment 

continue to be an annual problem that endangers the safety of children in education. 

Bullying is a serious issue that affects all parties and is not only a problem for the victims. 

 Further research and development are required to reduce bullying issues at the school 

level, which is still quite prevalent among perpetrators and victims, and identify effective 

solutions. Therefore, this study aims to analyze bullying to obtain novelty from issues that 

have not been or have been rarely studied before as a strategy to analyze any potential 

factors that influence bullying behavior and to look for research themes of bullying 

behavior that have been rarely studied. This study seeks to conduct a comprehensive 

evaluation of bullying research that has been published in the Scopus database in recent 

decades. 

2 Literature Review 

An imbalance of power, the intention to harm, the threat of other aggressive behaviors, and 

terror characterize bullying. Bullying is not based on anger but on the desire to insult and 

demean others [14]. [15] defined bullying as repeated oppression, both physically and 

mentally, by individuals or groups that have higher power against individuals or groups that 

have lower power. Bullying is a recurring pattern of aggressive conduct directed towards 

one or more individuals, rendering the target unable to evade, halt, or shield themselves 

from the impact of such behavior [16]. [17] divided bullying into two: social and relational 

bullying, which is indicated by specific behaviors to injure or cause harm to targets related 

to their peers. The other form is indirect bullying, which occurs without the victim knowing 

by spreading gossip about the victim [17]. The typology of aggression and bullying, 

according to [16], explains the traditional type of bullying that usually appears 

1.1. Types of Bullying 

1.1.1. Physical bullying 

Physical bullying includes the behavior of hitting, kicking, punching, taking, or 

damaging items owned by the victim, as well as locking the victim indoors. Another 

behavior included in physical bullying is extortion, which is the threat of violence to the 

 

E3S Web of Conferences 440, 03016 (2023)

ICEnSO 2023
https://doi.org/10.1051/e3sconf/202344003016

2



victim so that the victim gives money or something. The threat comes with intimidating 

gestures and body language. When disapproval becomes a dispute that develops into a 

fight, this does not become bullying due to the lack of helplessness intention of the victim 

and the absence of differences in power levels. 

 

1.1.2. Verbal bullying 
 
The most prevalent form of bullying is verbal bullying, which frequently occurs in public 

and with little effort on the perpetrator's part. Verbal forms of bullying include seductive, 

mocking, threatening, calling with injurious calls, insulting, and calling with hurtful words 

with themes of sexual orientation, ethnic group, culture, or learning difficulties. 

1.1.3. Social exclusion 

Social exclusion is the treatment of systematically removing someone from their social 

group or being intimidated from their group directly by removing the victim or indirectly 

by influencing other group members to ostracize the victim. 

1.1.4. Indirect bullying 

Indirect bullying includes spreading bad news and inviting others not to play with someone 

[the victim]. Another form of indirect bullying is to lie, spread false rumors about him, or 

send certain notes to keep others from liking him. 

1.2. Factors that Influence Bullying 

There are three major types of bullying [16], namely: 

1.2.1. Personnel factor 

Bullying is associated with a callous emotional trait, psychopathic tendencies, flaunting 

masculine traits, delinquency, an anti-social personality, and being prone to pressure, 

anxiety, and depression. Although several studies found that bullies have a higher level of 

social intelligence and social status, the researchers also distinguished bullies into two 

groups: bullies who are separate from the social world and those who are integrated with 

the social world around them [18]. 

1.2.2. Family factors 

Bullying is associated with various family characteristics, such as family members involved 

in gangs, unfavorable family environments, parental conflicts, domestic violence, 

inadequate parental communication, insufficient emotional support from parents, 

authoritarian parenting styles, inappropriate disciplinary practices, and parental abuse [18]. 

1.2.3. Interpersonal factors 

Relationships in peer groups are hierarchical; such interaction is characterized by 

exchanges designed to obtain and maintain status. Adolescents argue that when an 

individual's position rises, another individual experiences a decrease in position, so to 

maintain his position, the individual or group can give rise to aggressive behavior. Groups 

of friends between adolescents generate pressure to adjust to being the same as other 
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students and gain and maintain a position in the social hierarchy. Adolescents spend much 

time engaging in social interactions with peers within educational institutions, residential 

areas, communities, and online platforms. Notably, instances of bullying predominantly 

manifest within the framework of these interpersonal relationships. Forming friendships 

with aggressive individuals increases bullying issues [18]. 

3 Method 

The study employed a three-step approach to align with the research objectives, which 

involved doing a scoping review using the methodology proposed by [19]. A scoping 

review is a research methodology that aims to comprehensively summarise and address a 

substantial study area, encompassing a wide range of studies, publications, methodologies, 

hypotheses, and existing evidence [20]. In a more critical vein, a scoping review can 

identify areas of study that require attention while maintaining the integrity of research 

robustness and comprehensive quality assessment. During this phase, the research questions 

are formulated, data sources and software mapping tools are chosen, search algorithms are 

proposed, and data is acquired from databases [19,20]. 

 In addition, in the second stage, the researchers conducted a bibliometric analysis of the 

data from the review. The efficiency of previous research can be assessed using a literature 

review and meta-research when the number of publications and related citations is minimal. 

Due to social media platforms, academics can study alternative metrics, or altmetrics, for a 

complete picture of the effects of research beyond the usual size, such as articles, citations, 

and more, because it is relatively easy to use a quantitative approach to evaluate many 

publications, as in the case of this research carried out in examining published articles. 

Bibliometrics encompass a range of methodologies used to evaluate the scholarly impact of 

research publications, with the ability to be applied across several levels of analysis, 

ranging from individual authors, thematic areas, and journals to broader scales such as 

fields of study, nations, and global mapping. Using bibliometric science mapping tools, one 

can analyze the levels of various research subjects, publications, and citations at the level of 

authors, journals, institutions, and countries related to each other and show the findings 

visually [21]. 

 Furthermore, in the third stage, the data was processed using qualitative data software 

analysis (QDSA), NVivo 12 Plus, and VOSViewer, which helps analyze tools that can read 

the text and content of qualitative data [22], aiming to support the results of previously 

conducted analyses using VOSViewer bibliometric analysis. 

4 Research Strategy 

The authors entered the title "bullying" in the www.scopus.com database by limiting the 

time of 2013–2022 publications, specifically in psychology and social sciences, using 

English by filtering relevant keywords, including 1780 articles. Next, the authors extracted 

the co-authorship and co-occurrence to search for bibliographies and data folders in the 

Scopus database in Ris and CSV Excel and filtered items related to themes relevant to the 

research to obtain the results of network visualization, overlays, and density to find future 

research gaps and factors that can be analyzed with predetermined themes [21]. 

 After getting interesting novelty results from previous studies, the authors conducted a 

database search on www.scopus.com using the keyword "bullying AND" relational. With a 

time between 2015 and 2022, the keyword "articles and subjects of the psychology area" 

made it easier to classify based on the needs of the study. The authors obtained 236 Scopus 

database articles. Next, look for secondary data on the official website: 

https://bankdata.kpai.go.id/KPAI. Data processing was facilitated through NVivo 12 Plus 
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and VOSViewer qualitative data software analysis (QDSA). These software tools assist 

analysts in reading and interpreting textual information, enabling qualitative data 

incorporation [22]. This study utilized a dataset consisting of 61 papers sourced from the 

Scopus database. These articles specifically examined studies on relational bullying. The 

authors of this study processed the articles to comprehensively evaluate the existing 

literature, employing specified topics as a framework for analysis. 

5 Result & Discussion 

1.3. Result 

Based on an analysis of papers retrieved from the Scopus database focusing on bullying 

between 2013 and 2022, several nations have emerged as prominent contributors to 

publication output. Notably, most of these countries are in the Western Hemisphere, 

including the United States and the United Kingdom. In these Western countries, the 

Netherlands, Spain, Australia, and Canada have fewer publications than the United States 

and the United Kingdom. However, in Sweden, Italy, Norway, and Finland, they did not 

reach 100 publication articles. The United States and the United Kingdom are the top two 

countries that have the most publication contributions. The results of this data are supported 

by data.independent.co.uk, showing that 29% of educational institutions in the UK report 

cases of bullying occurring almost every week. Bullying, which has become a global 

problem, has received attention from academics to conduct research in the hope of 

minimizing or finding effective solutions to bullying behavior in the future in the scope of 

education, especially for students who will become the nation's next generation. 

 

Fig. 1. Bullying Network Visualization 

 VOSviewer analysis helps translate Scopus data and read themes through content. 

From the analysis results using VOSviewer, there are 8 clusters in the mapping of bullying 

research topics. Each cluster has a different number of items and topics. This difference is 

based on the network visualization of VOSviewer, out of a total of eight (8) clusters with 

234 items, cluster 1 (60) items, cluster 2 (50) items, cluster 3 (45) items, cluster 4 (37) 

items, cluster 5 (17) items, cluster 6 (16) items, cluster 7 (8) items, and cluster 8 (1) items. 

Cluster 1 includes adolescents, adolescent girls, adults, anxiety disorders, bullying 

victimization, anxiety symptoms, child abuse, child molestation, childhood bullying, 

depression, discrimination, depressive symptoms, chaos, early adulthood, emotional abuse, 

factors, women, high-risk, despair,  injury, couple violence, late adolescence, neglect, 

obesity, group bullying, psychic bullying, PTSD, ethnic race, risk factors, self-harm, social 
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anxiety, stress, drug use, suicide attempts, experiences of victimization, victimization of 

violence, women, men, young adults, mobbing, suicide, risk factors, and effects. Cluster 2 

includes awareness, bullying, hallmarks, bullying prevention, communication, control 

groups, complexity, culture, differences, educators, effectiveness, exclusions, experimental 

groups, focus groups, homophobia bullying, implementation, influence, knowledge, 

learners, meaning, negative impacts, peer abuse, personality, prejudice, pressure, 

elementary school, pupils, school violence, society, student, teacher, university, school, 

student, welfare, violent behavior, school bullying, school safety, school context, school 

environment, principal. 

 Cluster 3 includes acceptance, adolescence, aggression, aggressive behavior, aggressor, 

anti-social behavior, behavioral problems, bullying experiences, early adolescence, early 

childhood, primary school, emotional regulation,  gaps, indicators, internalization problems, 

middle childhood, mother, norms, peer acceptance, peer group, peer rejection, peer 

relations, peer reports, peer victims, school bullying victims, self-reports, similarities, social 

relationships, social skills, social status, teacher reports, young adolescents, suicidal 

ideation. Cluster 4 includes adolescents, affective empathy, anger, bullying situations, 

observers, social media, cyber aggression, cyber victims, delinquency, early adolescence, 

emotions, empathy, fear, intention, motivation, negative emotions, offenders, outsiders, 

participant roles, peer aggression, perspective, positive relationships,  assuming, grief, high 

school,  students, self-efficacy, self-report size, social exclusion, traditional bullying, 

victimization, moral release, cyber victimization, cyberbullying. Cluster 5 includes 

perpetrator, victim, bullying behavior, intimidation involvement, behavioral problems, 

emotional problems, ethnicity, functioning, further research, impulsivity, negative effects, 

problems, peers, relational bullying, social context, social defeat, and social interaction. 

Cluster 6 includes academic achievement, bullying behavior, bullying dimensions, bullying 

factors, low self-esteem, high school, high school students, relationships, self-esteem, 

sensations, social support, structural equations, ridicule, and weight. Cluster 7 includes 

victims of bullying, conflict, cyber victimization, future research, loneliness, parents, peer 

victimization, and victimization. Cluster 8 includes deteminant. 

 Extensive research has been conducted on bullying, particularly in Western nations. 

Over the course of several decades, numerous studies have been conducted examining 

various aspects related to bullying. These studies have explored variables contributing to 

bullying, the consequences and risk factors associated with victimization, the behaviors 

exhibited by offenders, the effects on victims and teachers, and the influence of ethnicity or 

culture. Additionally, research has also investigated aggressive behavior and other related 

elements. According to [23], bullying can be characterized as a series of hostile behaviors 

perpetrated regularly by an individual or a collective entity, stemming from an inherent 

power disparity among the participants engaged in the act. Based on VOSviewer analysis, 

bullying research has been developed in Western countries such as America, England, the 

Netherlands, Australia, Spain, Canada, and several other Asian countries. Further studies 

are needed, for example, studies in Asian countries, to see space for future research. 
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Fig. 2. Bullying Overlay Visualization 

 The results of the development of bullying research in the West can be seen in the 

many publications of these developments. Figure 2 shows that the bullying topic published 

in several studies is based on research development. There are several themes for future 

research, such as relational bullying, the negative impact of physical bullying (suicide), the 

influence of outsiders, the experience of bullying in childhood, the influence of the 

principal's policies, research on bullying in childhood, and mobbing behavior, which still 

has room for further research. 

 Relational bullying is a threatening attitude, spreading negative issues so that peers' 

rejection of socializing occurs by ignoring or ostracizing [24,25]. The authors' interest is in 

relational bullying, as this behavior is often taken less seriously than other forms of 

bullying, as supported by studies in the West that identify relational bullying as the mildest 

and least serious form of bullying [26–29]. Bullying behavior will continue if relational 

bullying is considered normal in a school setting. Educators or teachers feel a lack of 

empathy for victims of relational bullying [26,29]. Undefined behavior can sometimes be 

the root of an ongoing problem and will not be resolved. 

 

Fig. 3. Bullying Density Visualization 

 Figure 3 depicts a concise visualization that encapsulates the primary areas of research 

that have garnered significant attention in recent decades. The findings indicate that 

prevalent topics in bullying research in Western countries revolve around themes such as 

bullying itself, individuals who experience bullying, the consequences and adverse 

variables associated with victimization, and the relationship between bullying and acts of 

violence. Other related themes, such as culture, ethnicity, self-efficacy, empathy, social 

status, relational bullying, relational aggression, mobbing behavior, outsider bullying, and 

bullying victims, are still low in the publication. 
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1.4. Discussion 

Bullying exists in the education system worldwide and always increases every year. 

Bullying is a serious form of school violence in several countries, including Indonesia. One 

of the main problems in modern society is aggressive behavior among adolescents. 

Aggressive behavior can take many forms, including aggression towards humans and other 

living beings [30]. After several published cases of juvenile suicide linked to victimization 

and bullying, national attention has been directed to deep public health issues resulting 

from bullying behavior [31]. According to Wang et al. [2014], bullying is a pattern of 

recurrent aggressive behaviors perpetrated by an individual or a collective entity, stemming 

from an inherent power disparity between the parties engaged in the act. [32] divide 

bullying into four categories: physical, verbal, relational, and cyberbullying. Furthermore, 

[16] explained the traditional forms of aggression and bullying typologies: psychical, 

verbal, social exclusion,  and indirect bullying. 

 According to a longitudinal study by [3], bullying has enduring consequences on 

various aspects of individuals' lives, including their physical health, emotional well-

being[34], mental health, and other social indicators. Relational bullying is characterized by 

deliberate actions aimed at causing harm to individuals through the strategic manipulation 

of peer relationships and undermining their acceptance within social groups [33]. 

Furthermore, [34] and [25] explained that relational bullying is a threatening attitude, 

spreading negative issues so that there is peer rejection in socializing by ignoring or 

ostracizing. Relational bullying has an ambiguous meaning with indirect social aggression 

comprehensively [34]. Relational bullying includes direct and indirect behavior [35]. 

 Relational bullying is commonly perceived as being comparatively less severe and less 

detrimental, necessitating a reduced level of intervention compared to alternative 

manifestations of bullying. Several studies have been conducted in the United States 

[26,36] focusing on the topic. Similarly, research has been conducted in Australia [27] and 

the United States [29,37], shedding light on the subject matter. Relational bullying 

frequently manifests covertly, evading detection, prolonging the victimization, and 

exacerbating the distress experienced by the target [38]. However, bullying behavior will 

continue if relational bullying is considered normal in a school setting, as supported by 

[39,40] mentioning that students believe their teachers do not care much about relational 

bullying and believe victims will not report those behaviors, which can further perpetuate 

other bullying behaviors and their implications on adolescent health and well-being. 

 According to previous research by [41,42], relational bullying exhibits a greater 

detrimental effect than other types of bullying. In a study conducted in Australia, about 

10,000 teenagers were examined to investigate the effects of social exclusion on their 

psychological well-being. The findings revealed that individuals who encountered social 

exclusion reported higher levels of psychological distress and lower emotional well-being 

or happiness [45] when compared to those who suffered physical and verbal bullying [38]. 

According to a study conducted in the United States, victims of relational bullying were 

found to be significant indicators of somatic symptoms [43] and subsequent physical health 

issues in later stages of life [43] compared to other forms of bullying. In addition, Thomas 

et al. proposed that disseminating rumors has a more pronounced impact on females' 

psychological distress than males [38]. Baier et al. indicated that there exist gender 

disparities in the manifestation of psychological symptoms. Specifically, their findings 

implied that females prefer to exhibit symptoms associated with internalization, while boys 

are more prone to displaying symptoms related to externalization [44]. Crick and Grotpeter 

claim that conventional beliefs around relational bullying mostly pertain to manifestations 
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of bullying behavior among females [33]. Adolescents or individuals in an educational 

setting may not consistently acknowledge relational bullying and hesitate to disclose such 

incidents to adults with greater maturity. This intervention investigates the underlying 

causes and mechanisms of relational bullying in teenagers, enhancing our comprehension 

of the intricate dynamics involved in bullying behaviors [45]. In contemporary times, 

bullying has extended to online platforms, challenging adolescents who cannot disengage 

from their digital engagements [46]. The significance of educators in cultivating a favorable 

school atmosphere to mitigate instances of bullying holds consequences for developing and 

implementing school-based initiatives aimed at preventing and addressing bullying 

behavior [47]. 

1.4.1. Relational Bullying research trends 

1.4.1.1. Relational Bullying Violence on the Psychic 

The document data was viewed based on the year with the number of victims and 

perpetrators of psychic violence in the last five years, from 2016 to 2020. The amount of 

secondary data obtained from the KPAI data bank has been processed by researchers based 

on classification, resulting in 328 victims with several cases of psychic violence and 149 

cases of psychic abusers. 

 

 
Fig. 4. Children Facing the Law 

Source: Indonesian Child Protection Commission (KPAI Data Bank) 

Figure 4 explains that the number of victims of psychic violence in 2016 was 64; in 2017, 

there were 62; in 2018, there were 51; in 2019, there were 32; and in 2020, there were 119 

victims of relational bullying. As for the number of perpetrators of psychic violence in 

2016, there were 39 perpetrators of psychic violence. In 2017, there were 41 perpetrators of 

psychic violence; in 2018, the number of perpetrators was 32. In 2019, there were 26, and 

in 2020, there were 11 perpetrators of psychic violence. 

1.4.2. Relational bullying and violence in schools 

The document data was viewed based on the year with the number of victims and 

perpetrators of violence in schools in the last five years, from 2016 to 2020. The number of 

secondary data obtained from the KPAI data bank that has been processed by researchers 

based on classification shows 480 total victims of violence in schools, and the number of 

abusers is 437. 
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Fig. 5. Education 

Source: Indonesian Child Protection Commission (KPAI Data Bank) 

Figure 5 explains that the number of victims of school violence in 2016 was 122; in 2017, 

there were 129 victims in schools; in 2018, there were 107. In 2019, there were 46; in 2020, 

there were 76 school victims. The two perpetrators of violence to victims in 2016 were 131. 

The number of perpetrators of violence in schools in 2017 was 116, 107 in 2018, 51 in 

2019, and 12 perpetrators of violence in schools in 2020. 

1.4.3. Network Visualisation of Relational Bullying Factor Themes 

This section delineates the central areas of interconnected research themes, examining 

impact analysis and factors associated with relational bullying across various countries. The 

analysis is based on a comprehensive dataset comprising 236 articles from the Scopus 

database. The search used "bullying" and "relational" within the specified timeframe of 

2016 to 2020. The present paper employs VOSviewer software for data analysis, which 

facilitates data visualization by identifying co-citation clusters and co-occurrence networks. 

 

 
 

Fig. 6. Visualization of Relational Bullying Networks 
Source: Processed by Researchers Using VOSviewer 

 
Picture 6 illustrates that the factors and impacts of relational bullying have been seen with 

the visualization of VOSviewer software, meaning that the factors and impacts of the 

occurrence of victims and the presence of perpetrators in relational bullying are influenced 

by factors such as school bullying, relational bullying experiences, cyberbullying, 

parenting, empathy and anti-social attitudes and personalities, teachers, school climate, and 

others. 
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Fig. 7. Network Visualization of Relational Bullying Factors 

Source: Processed by Researchers Using VOSviewer 
 

Figure 7 explains more deeply by searching for the keyword "factor" with the VOS 

software viewer. The findings in confirmatory factor analysis have a network that 

influences the theme of relational bullying factors, such as teacher, cyberbullying, 

depression, parent, and person. Kayleigh, L., Chester, and BSC found that the factors that 

influence relational bullying are internal facts, such as personality and self-efficacy, and 

external factors, such as family, peers, and social media [48].  

1.4.4. Dominant Themes in Studies 

Word Frequency Query on NVivo 12 Plus software with 236 Scopus-indexed article 

documents helped to exploit the words that often appear in writing about the impact and 

factors of relational bullying in adolescents. More details can be seen in Figure 8. 

 

 
 

Fig. 8. Dominant Topics of Relational Bullying in Adolescents 

Source: Processed by Researchers Using NVivo 12 Plus 

Figure 8 displays each visualized word from 236 document articles in the Scopus database 

from 2011 to 2022. The authors then processed documents into RIS using the NVivo 12 

Plus device. From visualizations and articles tailored by the authors based on needs, in 
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writing the title, relational bullying in adolescents was most often discussed in the writing 

of previous studies. The impact of weakening actions involves ostracizing, gossiping,  

inviting others to mock one of their friends, looking cynical, degrading self-esteem, and 

making unpleasant body gestures. According to Fathoni and Setiawati, relational bullying is 

classified as follows [49]. 

 

 

 
 

Fig. 9. Classifications of relational bullying 

Source: Processed by the Author 

Relational forms of bullying exist for both perpetrators and victims. Furthermore, the 

psychological impact on victims of relational bullying is that the perpetrator is anxious, 

hurt, disappointed, and stressed, and victims of stress, mental disorders, pain, and sadness. 

Bullying is caused by several factors, such as peer association, internal and personal factors 

of the perpetrator, having been a victim, grudging with the victim, being a quiet child, 

wanting pleasure, seeking attention, and seeking recognition in his environment. Relational 

bullying involves gossiping, ostracism, seniority, gangs, and ridiculing. Bullying is carried 

out physically by gripping, hitting, fighting, and attacking [50,51]. Knowledge of relational 

bullying is expected to be important in preventing this issue. 

6 Conclusion 

The data analysis showed the classification of relational bullying based on the victim and 

the perpetrator's presence. The findings showed that bullying is caused by several factors: 

internal and personal factors of the perpetrator or victim, bullying experiences, desire for 

revenge, external factors, teacher peers, family, and social media. Relational forms of 

bullying include ostracizing, gossiping, inviting others to mock one of their friends, looking 

cynical, demeaning self-esteem, and making unpleasant body gestures. The psychological 

impact on the victim includes cognitive, psychological, and social factors (the perpetrator is 

anxious, hurt, disappointed, and stressed; the victim is stressed, mentally disturbed, sick, 

and sad). 

Based on a literature review and analysis, adolescent bullying behavior in Indonesia has an 

impact due to the victim's lack of attention and self-development, which makes the victim 

commit unexpected actions such as despair, unconfident, being absent from school, 

depression, and suicide attempts. Therefore, action is needed from schools, academics, and 

government agencies who must take part in new policy innovations and empirical research 

that is relevant to be able to minimize bullying behavior that almost occurs in every school. 

This study still has limited data sources and limited researchers to see a comparison of 

smart analysis development using the Web of Science. The authors hope this study will 

further conduct an explicit empirical test of the conceptual framework of the impact and 

factors of relational bullying in Indonesia with Web of Science data. Then, the results of 

empirical research can be used as evaluation materials for schools and governments to 

make early interventions and anti-bullying policies in each school. 
 

 

 

 

 

 

      Forms of Relational Bullying Psychological Impact of Bullying Victims 

 

E3S Web of Conferences 440, 03016 (2023)

ICEnSO 2023
https://doi.org/10.1051/e3sconf/202344003016

12



References 
 

1.  Mbadugha CJ, Omotola NJ, Chukwujama NA. Bullying Behavior among Children 

and Adolescents : The Psychiatric-Mental Health Perspective. Int J Heal Sci Res. 

2019;9(9):224–33.  

2.  Zych I, Ortega-Ruiz R, Del Rey R. Systematic review of theoretical studies on 

bullying and cyberbullying: Facts, knowledge, prevention, and intervention. 

Aggress Violent Behav. 2015;23(April 2016):1–21.  

3.  Lassiter JM, O’Garro-Moore JK, Anwar K, Smallwood SW, Burnett-Zeigler IE, 

Stepleman L, et al. Spirituality, self-compassion, and anxiety among sexual 

minority men: a longitudinal mediation analysis. Anxiety, Stress Coping. 2023 

Mar;36(2):229–40.  

4.  deLara EW. Consequences of Childhood Bullying on Mental Health and 

Relationships for Young Adults. J Child Fam Stud. 2019;28(9):2379–89.  

5.  Arabkhazayi S, Jenaabadi H, Nastiezaie N. Research Paper: The Relationship 

Between Victimization With Bullying and Aggression at School. J Res Heal. 

2020;10(2):85–90.  

6.  Ahmed E, Braithwaite V. Forgiveness, reconciliation, and shame: Three key 

variables in reducing school bullying. J Soc Issues. 2006;62(2):347–70.  

7.  Espelage DL, Holt MK. Suicidal Ideation and School Bullying Experiences After 

Controlling for Depression and Delinquency. J Adolesc Heal. 2013;53(1, 

Supplement):S27–31.  

8.  Suud FM, Toriqul Chaer M, Setiawan W. Implementation educational psychology 

theories at traditional boarding school in Aceh. J Crit Rev. 2020;7(9):371–7.  

9.  Yuliani S, Widianti E, Sari SP. Resiliensi Remaja Dalam Menghadapi Perilaku 

Bullying. J Keperawatan BSI. 2018;6(1):77–86.  

10.  Mitsopoulou E, Giovazolias T. Personality traits, empathy and bullying behavior: A 

meta-analytic approach. Aggress Violent Behav. 2015;21:61–72.  

11.  Aulina N. Konsep diri, kematangan emosi, dan perilaku bullying pada remaja. 

Cognicia. 2019;7(4):434–45.  

12.  Sittichai R, Smith PK. Bullying in South-East Asian Countries: A review. Aggress 

Violent Behav. 2015;23:22–35.  

13.  ZAKIYAH EZ, HUMAEDI S, SANTOSO MB. Faktor Yang Mempengaruhi 

Remaja Dalam Melakukan Bullying. Pros Penelit dan Pengabdi Kpd Masy. 

2017;4(2):324–30.  

14.  Nurhadiyanto L. Tantangan dan Masa Depan Pengendalian Sosial Cyber Bullying : 

Diskursus Keterlibatan Sekolah sebagai Bystander. Deviance J Kriminologi. 

2019;3(2):170–84.  

15.  Coloroso B. The Bully, The Bullied, and The Bystander Breaking the Cycle of 

Violence. KidareworthitCom. 2002;5.  

16.  Prosser CM. Book Review: Bullying in schools: and what to do about it. Child 

Lang Teach Ther. 1998;14(2):228–9.  

17.  Dixon R, Smith P. Rethinking School Bullying: Towards an Integrated Model. 

Rethink Sch Bullying Towar an Integr Model. 2011 Apr;1–230.  

18.  Monks CP, Coyne I. Bullying in Different Contexts. Cambridge: Cambridge 

University Press; 2011.  

19.  Swearer SM, Hymel S. Understanding the psychology of bullying: Moving toward 

a social-ecological diathesis-stress model. Am Psychol. 2015;70(4):344–53.  

20.  Arksey H, O’Malley L. Scoping studies: towards a methodological framework. Int 

J Soc Res Methodol. 2005 Feb;8(1):19–32.  

21.  Gauthier Y. Representing and Intervening: Introductory Topics in the Philosophy of 

 

E3S Web of Conferences 440, 03016 (2023)

ICEnSO 2023
https://doi.org/10.1051/e3sconf/202344003016

13



Natural ScienceIan Hacking Cambridge: Cambridge University Press, 1983. 287 p. 

Dialogue Can Philos Rev / Rev Can Philos. 1985;24(1):162–165.  

22.  van Eck NJ, Waltman L, van Raan AFJ, Klautz RJM, Peul WC. Citation Analysis 

May Severely Underestimate the Impact of Clinical Research as Compared to Basic 

Research. PLoS One. 2013;8(4).  

23.  Brandão C. P. Bazeley and K. Jackson, Qualitative Data Analysis with NVivo (2nd 

ed.). Qual Res Psychol. 2015 Oct;12:492–4.  

24.  Wang W, Vaillancourt T, Brittain HL, McDougall P, Krygsman A, Smith D, et al. 

School climate, peer victimization, and academic achievement: Results from a 

multi-informant study. Sch Psychol Q. 2014;29(3):360–77.  

25.  Coyne S, Archer J. Indirect aggression in the media: A content analysis of British 

television programs. Aggress Behav. 2004 Jun;30.  

26.  Dukes RL, Stein JA, Zane JI. Effect of relational bullying on attitudes, behavior 

and injury among adolescent bullies, victims and bully-victims. Soc Sci J. 

2009;46(4):671–88.  

27.  Boulton MJ, Hardcastle K, Down J, Fowles J, Simmonds JA. A comparison of 

preservice teachers’ responses to cyber versus traditional bullying scenarios: 

Similarities and differences and implications for practice. J Teach Educ. 

2014;65(2):145–55.  

28.  Byers DL, Caltabiano NJ, Caltabiano ML. Teachers’ attitudes towards overt and 

covert bullying, and perceived: Efficacy to intervene. Aust J Teach Educ. 

2011;36(11):105–19.  

29.  Craig WM, Henderson K, Murphy JG. Prospective Teachers’ Attitudes toward 

Bullying and Victimization. Sch Psychol Int. 2000 Feb;21(1):5–21.  

30.  Bauman S, Del Rio A. Preservice teachers’ responses to bullying scenarios: 

Comparing physical, verbal, and relational bullying. J Educ Psychol. 

2006;98(1):219–31.  

31.  By-nc CC. Отношение К Животным И Буллинг У Подростков Введение 

Одной Из Ключевых Проблем Современ-. Soc Psychol Soc. 2021;12(2):183–96.  

32.  Kvist Lindholm S, Zetterqvist Nelson K. Schoolgirls’  perspectives on self-

disclosure in a group-based mental health intervention at school: acquiring friends 

or risking harassment? Adv Sch Ment Health Promot. 2015 Jul;8(3):141–55.  

33.  Craig W, Harel-Fisch Y, Fogel-Grinvald H, Dostaler S, Hetland J, Simons-Morton 

B, et al. A cross-national profile of bullying and victimization among adolescents in 

40 countries. Int J Public Health. 2009;54(2):216–24.  

34.  Abdillah HZ, Rahman F, Husna M, Sitinjak C, Hidayah N, Mujidin M. School 

Well-being in Terms of Self-Determination and Patience in Vocational High 

School Students. Int J Islam Educ Psychol [Internet]. 2022 Jul 1 [cited 2023 Oct 

9];3(1):19–34. Available from: 

https://journal.umy.ac.id/index.php/ijiep/article/view/14476 

35.  Crick NR, Grotpeter JK, Crick NR, Grotpeter JK. Social-Psychological 

Adjustment. 2010;66(3):710–22.  

36.  Coyne SM, Archer J, Eslea M. &quot;We’re not friends anymore! unless...&quot;: 

the frequency and harmfulness of indirect, relational, and social aggression. 

Aggress Behav. 2006;32(4):294–307.  

37.  Gladden RM, Vivolo-Kantor AM, Hamburger ME, Lumpkin CD. Bullying 

surveillance among youths. Centers Dis Control Prev Atlanta, Georg. 2014;4–101.  

38.  Maunder RE, Harrop A, Tattersall AJ. Pupil and staff perceptions of bullying in 

secondary schools: comparing behavioural definitions and their perceived 

seriousness. Educ Res. 2010 Sep;52(3):263–82.  

39.  Khan A, Khan R. Understanding and managing workplace bullying. Ind Commer 

 

E3S Web of Conferences 440, 03016 (2023)

ICEnSO 2023
https://doi.org/10.1051/e3sconf/202344003016

14



Train. 2012 Jan;44(2):85–9.  

40.  Thomas HJ, Chan GCK, Scott JG, Connor JP, Kelly AB, Williams J. Association of 

different forms of bullying victimisation with adolescents’ psychological distress 

and reduced emotional wellbeing. Aust N Z J Psychiatry. 2016;50(4):371–9.  

41.  Cortes KI, Kochenderfer-Ladd B. To tell or not to tell: What influences children’s 

decisions to report bullying to their teachers? Vol. 29, School Psychology 

Quarterly. Kochenderfer-Ladd, Becky: T. Denny Sanford School of Social and 

Family Dynamics, Arizona State University, P. O. Box 873701, Tempe, AZ, US, 

85287-3701, becky.ladd@asu.edu: Educational Publishing Foundation; 2014. p. 

336–48.  

42.  Blomqvist K, Saarento-Zaprudin S, Salmivalli C. Telling adults about one’s plight 

as a victim of bullying: Student- and context-related factors predicting disclosure. 

Scand J Psychol. 2020;61(1):151–9.  

43.  Van der Wal MF, Wit CA De, Hirasing RA. Psychosocial Health Among Young 

Victims and Offenders of Direct and Indirect Bullying. Pediatrics. 

2003;111(6):1312–7.  

44.  Baldry AC, Winkel F. Mental and physical health of italian youngsters directly and 

indirectly victimized at school and at home. Int J Forensic Ment Health. 

2004;3(1):77–91.  

45.  Bahiroh S, Pratiwi SA, Suud FM. Improving Student Happiness Through the 

Snowball Throwing Method In The Implementation of Student Conceling Groups 

of State Vocational Schools 2 Depok Yogyakarta. J Crit Rev. 2020;7(5):563–8.  

46.  Hartley MT, Bauman S, Nixon CL, Davis S. Comparative Study of Bullying 

Victimization Among Students in General and Special Education. Except Child. 

2015;81(2):176–93.  

47.  Baier D, Hong JS, Kliem S, Bergmann MC. Consequences of Bullying on 

Adolescents’ Mental Health in Germany: Comparing Face-to-Face Bullying and 

Cyberbullying. J Child Fam Stud. 2019;28(9):2347–57.  

48.  James D, Flynn A, Lawlor M, Courtney P, Murphy N, Henry B. A friend in deed? 

Can adolescent girls be taught to understand relational bullying? Child Abus Rev. 

2011;20(6):439–54.  

49.  Suud FM, Rouzi KS, Ismail F bin H. Digital Resilience in the Millennial 

Generation According to the Islamic Paradigm in Southeast Asia. 2024 [cited 2023 

Sep 19];913–22. Available from: https://link.springer.com/10.1007/978-981-99-

3043-2_76 

50.  Midgett A, Doumas DM. Witnessing Bullying at School: The Association Between 

Being a Bystander and Anxiety and Depressive Symptoms. School Ment Health. 

2019;11(3):454–63.  

51.  Chester KL, Magnusson J, Klemera E. Citation for published version : N eil H . 

Spencer , and Fiona Brooks , ‘  The Mitigating Role of Ecological Health Assets in 

Adolescent Cyberbullying Document Version : This is the Accepted Manuscript 

version . The version in the University of Hertfordshi. 2016;0–36.  

52.  Fathoni MS Al, Setiawati D. Studi Kasus Perilaku Bullying Relasional di Madrasah 

Aliyah Negeri 2 Gresik. J BK Unesa. 2020;11(3):397–406.  

53.  Supriyanto S. Memahami dan Mengukur Toleransi dari Perspektif Psikologi Sosial. 

Psikoislamika  J Psikologi dan Psikologi Islam. 2018;15(1):23.  

 

 

E3S Web of Conferences 440, 03016 (2023)

ICEnSO 2023
https://doi.org/10.1051/e3sconf/202344003016

15


